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The problem of t h i s  study was to i d e n t i f y  some of the 
l e a r n i n g  e x p e r i e n c e s  o f f e r e d  by s e l e ct e d  p r o f e s s i o n a l  n u r s - 
ing s tu de nt s  in a t h e r a p e u t i c  n u rs e- pat ie nt  r e l a t i o n s h i p  
that  might a s s i s t  the p a t i e n t  to work through the t e r m i n a - 
t i on  p r o c e s s .
The normative  survey method of r es ear ch  was u s e d .
One hundred f i f t y - o n e  i n t e r p e r s o n a l  process  r e c o r d i n g s  were 
a n al yz ed  by the c o n t e n t - a n a l y s i s  t e c h n i q u e .  C a t e g o r i e s  
were e s t a b l i s h e d  through a r evi ew  of the l i t e r a t u r e .  One 
hundred twenty-nine l e a r n i n g  e x p e r i e n c e s  were i d e n t i f i e d .
F i f t y - t h r e e  per cent of the l e a r n i n g  e xp e r i e n c e s  
were i n t e r a c t i o n s  in which  the nurse an d / or  p a t i e n t  ex- 
pr es s ed  t h e i r  e x p e c t a t i o n s  of the n u r s e ,  the p a t i e n t ,  and 
the r e l a t i o n s h i p .  Only one per cent were i n t e r a c t i o n s  in 
which mutual g oals  were d i s c u s s e d .
Fourteen per cent of the l e a r n i n g  e x p e r i e n c e s  were 
i n t e r a c t i o n s  where i n d ep en den t  be havi or  was encouraged on 
the b a s i s  of  the p a t i e n t ' s  dependent  n e e d s .  Only three  
per cent of the l e a r n i n g  e x p e r i e n c e s  involved  the n u r s e ' s  
an d /or  the p a t i e n t ' s  e x p r e s s i o n  of f e e l i n g s  concerning  the
relationship. Only three per cent were concerned with 
mutual planning for the post-relationship period.
No student offered an opportunity for mutual evalu-
ation of the relationship.
This abstract of about 194 words is approved as to form 
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CHAPTER I
THE PROBLEM AND D E F I N I T I O N  OF TERMS USED
The f u n ct i on s  of the p s y c h i a t r i c  nurse of today are 
more d i f f i c u l t  to d e f i n e  than those of the p s y c h i a t r i c  
nurse a decade  or so ago .  In recent  nu rsi ng  p u b l i c a t i o n s  
the t h e r a p e u t i c  n u r se - pa t ie nt  r e l a t i o n s h i p  has been 
d e s c r i b e d  as b a s i c  to all  of the f u n ct i on s  of the p s y c h i a ­
t r i c  n u r s e .  A t h e r a p e u t i c  nu rs e- pa t ie nt  r e l a t i o n s h i p  is 
d e f i n e d  as f o l lo w s*
Nursing  care may c on si s t  of any t h e r a p e u t i c  a c t i v ­
i t y ,  w i t h i n  the p r o f e s s i o n a l  competence of the nurse  
and under the d i r e c t i o n  of the p h y s i c i a n ,  that is d e ­
signed to help  the p a t i e n t  to resume w i t h i n  the l i m i ­
t a t i o n s  of h i s  c a p a b i l i t i e s ,  the r o le  of a f u n c t i o n ­
i n g ,  s e l f  d i r e c t i n g  i n d i v i d u a l  or that w i l l  help  him 
l i v e  out the remainder  of h i s  l i f e  as comfortably  and 
h ap p i l y  as p o s s i b l e .
The p s y c h i a t r i c  nu rs ing  te xtb ook s  and p e r i o d i c a l s  
c o n t ai n  many a r t i c l e s  concerning  i n i t i a t i n g  and m a i n t a i n ­
ing the nurse  p a t i e n t  r e l a t i o n s h i p .  S p e c i f i c  a sp ec ts  of 
these  sta ge s  have been d e f i n e d  and examples d e s c r i b e d .
The t e r m i na t i on  phase of the r e l a t i o n s h i p  is seldom 
a t op ic  in p e r i o d i c a l s  and is  o f t e n  tr ea t ed  in a general
^"Dorothy Mereness  and L oui s  Kar no sh ,  E s s e n t i a l  s o f 
P s y c h i a t r i c  Nur sing ( S t .  Louiss  The C .  V .  Mosby Company,  
1 9 6 2 ) ,  p .  1 8 .
2and vague manner in t e x t b o o k s .  What are the l e a r n i n g  ex­
p e r i e n c e s  that nurses  might o f f e r  p a t i e n t s  to work through 
the t er m i n a t i o n  p r o c e s s ?  T his  study was desig ne d  to i d e n ­
t i f y  some of t he se  l e a r n i n g  e x p e r i e n c e s .
I .  THE PROBLEM
Statement of the Problem
The problem of t h i s  study was to i d e n t i f y  some of 
the l e a r n i n g  e x p e r i e n c e s  o f f e r e d  by se le ct e d  p r o f e s s i o n a l  
n u rsi ng  stud ent s  in a t h e r a p e u t i c  n ur se -p at ie nt  r e l a t i o n ­
ship that  might a s s i s t  the p a t i e n t  to work through the 
t e r m i n a t i o n  p roc es s*
Pur po  s e o f the Study
The purposes of t h i s  study were* ( l )  "to o b t a in
s p e c i f i c  examples of the kind  of l e a r n i n g  e x p e r i e n c e s  s tu ­
dent nurses  o f f e r e d  p a t i e n t s  in working through the term­
i na t i o n  p r o c e s s ;  ( 2 )  to pr ovi de  i n for mati on  that might be 
h e l p f u l  to nurses  in r e c o g n i z i n g ,  u t i l i z i n g ,  and e v a l u a t i n g  
l e a r n i n g  e x p e r i e n c e s  that  might a s s i s t  p a t i e n t s  in working  
through the t e r m i n a t i o n  p r o c e s s ;  and ( 3 )  to provi de  informa 
t i on  that  might a s s i s t  n u r si n g  i n s t r u c t o r s  and s up e r v i s o r s  
in h e l p i n g  n u r si n g  students  and ward personnel  to b e tte r  
un de rs ta nd  the problem of the t e r m i n a t i o n  p r o c e s s .
Assumpt ions o f the Study.
The two assumptions  of t h i s  study were as followsa
3( 1 )  the student  n u r s e ' s  role  i n c l u d e s  p r ov i d i n g  the p s y ­
c h i a t r i c  p a t i e n t  wi th  l e a r n i n g  e x p e r i e n c e s  and ( 2 )  the se­
lected  p r o f e s s i o n a l  n u r s i n g  s tudents  of t hi s  study had the 
a b i l i t y  to p rovi de  the p s y c h i a t r i c  p a t i e n t s  wi th  l e ar n i n g  
e x p e r i e n c e s  that  might a s s i s t  the p a t i e n t  to work through 
the t er m i n a t i o n  p r o c e s s .
I i m i t a t i o n s  o_f the Study.
The l i m i t a t i o n s  of t h i s  study were*  ( l )  the inter
pe rs ona l  p rocess  r e c o r d i n g s  used in t h i s  study were l imi te d  
to those w r i t t e n  by twelve  b as i c  p r o f e s s i o n a l  nu rsi ng  s tu­
d e n t s ,  and ( 2 )  each of the twelve  b a s i c  p r o f e s s i o n a l  nursi ng  
students  worked w ith  only one p s y c h i a t r i c  p a t i e n t .
Value  of. the Study
The t h e r a p e u t i c  n u rs e- pat ie nt  r e l a t i o n s h i p  is a
dynamic p r o c e s s ,  It is c on s t a n t l y  changing  a c cor di ng  to the 
needs of the p a t i e n t ,  the n u r s e ,  and the environmental  s i t ­
u a t i o n .  Each phase of the r e l a t i o n s h i p  is dependent  upon 
the knowledge  of the p a t i e n t  that  the nurse  has gai ne d  from 
the p r e v io u s  on e .  T h is  dynamic approach is d i f f i c u l t  to 
d e f i n e ,  to u n d e r st a nd  and to teach  u n t i l  the s p e c i f i c  a s ­
pects  and p r i n c i p l e s  have been i d e n t i f i e d .
2r h a T l o ,  K H o f l i n q  and Ma de l in e  L e i n i n g e r ,  B a s i c 
pl x £ i i 3 t 5 i i I i l k £ t s  in M I S  ( P h i l a d e l p h i a  and M o n t r e a l .  
J .  B.  L i p p i n c o t t  Company,  I 9 6 0 ) ,  p .  ^ •
4H o f l i n g  and L e i n i n g e r  use the word " c o n c l u d i n g  
rather  than " t e r m i n a t i n g "  to d e s c r i b e  the f i na l  phase of 
the n u rs e- p a t i e n t  r e l a t i o n s h i p  because  the word termina- 
t i o n  might connote death  to some p e o p l e .  The lack of r e ­
search done on t e r m i n a t i o n  may well  be due to the " t a b o o "  
that  s o c i o l o g i s t s  say e x i s t s  about r e s e a r c h i n g  any aspect 
of d eath  or the f e e l i n g s  connected with  d e a t h .
To t h i s  w r i t e r ' s  knowledge there is no other r e ­
search study concerned  with i d e n t i f y i n g  the l e a r n i n g  ex­
p e r i e n c e s  o f f e r e d  to p a t i e n t s  d ur in g  the t e r m i na t i on  p ro ­
c e s s .
I I .  D E F I N I T I O N  OF TERMS USED 
For t h i s  s tud y ,  the f o l l o w i n g  d e f i n i t i o n s  were
used .
I n t e i p s r s o n a l  Pro cess Reco rd ing
The i n t e r p e r s o n a l  process  record  is d e f i n e d  as the
verbatim and s e r i a t i m  r e c o r d i n g ,  to the extent  that memory
w i l l  p e r m i t ,  of  the verbal  and non-verbal i n t e r a c t i o n  that
has occurred  between the p a t i e n t  and the nurse (or nu r si n g
s t u d e n t ) .  It i n c l u d e s i  ( l )  the w r i t t e n  record of the
verbal  and b e h a v i o r a l  communication which occurred  between
the p a r t i c i p a n t s ;  ( 2 )  w r i t t e n  comments i d e n t i f y i n g  the
3 I b i d . . p .  6 3 .
5f e e l i n g s  that were e x pe r ie nc ed  and those that  she i n f e r s  
were e x p e ri en c ed  by the p a t i e n t ;  and ( 3 )  the nurse s wr it  
ten a n a l y s i s  and e v a l u a t i o n  of the meaning of the interac-
4
t i on  and the c lues  to the p a t i e n t ' s  needs*  (See  Appen­
d i x . )
L ea r ni n g  E x p e ri e n ce
The term l e a r n i n g  e x p e r i e n c e  " r e f e r s  to the i n t e r ­
ac ti o n  between the l e ar n e r  and the e xt er n al  c o n d i t i o n s  in
5
the environment  to which he can r e a c t . "  The student  
nurse  is r e s p o n s i b l e  for a l t e r i n g  or s t r u c t u r i n g  the en­
vironmental  s i t u a t i o n  so that the p a t i e n t  can u t i l i z e  thi s  
s i t u a t i o n  as a l e a r n i n g  e x p e r i e n c e .
T h e r a p e u t i c  N u r s e -P a t i e n t  R e l a t i ons hi p
A t h e r a p e u t i c  n u r se - pa t ie nt  r e l a t i o n s h i p  is an i n ­
t e r a c t i o n  process  between a p a t i e n t  and a n u r se ,  in which
the nurse o f f e r s  a s e r i e s  of p u r p o se f ul  a c t i v i t i e s  and
6
p r a c t i c e s  that  are u s e f u l  to a p a r t i c u l a r  p a t i e n t .
T er m i n a t i o n  Pro cess
The t e r m i n a t i o n  process  is the c onc lud ing  phase of
4 J ea n e t t e  G.  Nehren and M a rj o r i e  V .  Bat ey ,  "The Pro­
cess R e c o r d i n g , "  N ur si ng  Forum, I I s 2  ( 1 9 6 3 ) ,  6 6 .
5 Ralph T y l e r ,  Ba sic Pr inc i pl es  of. Curr iculum .and Jn- 
s t r u c t i o n  ( C hi c a g o i  The U n i v e r s i t y  of Chicago P r e s s ,
1 9 6 0 ) ,  p .  4 1 .
^ H o f l i n g  and L e i n i n g e r ,  oj£. c i t . , p.  2 9 .
6a n u r s e - p at i e nt  r e l a t i o n s h i p .  It i n c l u d e s  the i n i t i a l  
s t r u c t u r i n g ,  the i d e n t i f i c a t i o n  and u n d e r s t a n d i n g  of  the 
needs of the p a t i e n t ;  the i d e n t i f i c a t i o n  and u n de r s t a n d i n g  
of the needs of the n u r s e ;  and f i n a l l y  the u t i l i z a t i o n  of 
a ll  these  to help  the p a t i e n t  conclude  the r e l a t i o n s h i p  
more m e a n i n g f u l l y *
I I I .  ORGANIZATION OF REMAINDER OF T HES IS
The remainder of t h i s  study w i l l  be d i v i d e d  into
four c h a p t e r s .
Chapter  I I  w i l l  be concerned w ith  a review of the
l i t e r a t u r e  p e r t i n e n t  to t h i s  s t ud y .  T his  w i l l  i nc l ud e  
l i t e r a t u r e  p e r t a i n i n g  to the nu rs e- pa t ie nt  r e l a t i o n s h i p  
and to the p o s s i b l e  re ason  for the p a u ci t y  of i nf or ma ti on  
on the t e r m i n a t i o n  of the n u rs e- pat ie nt  r e l a t i o n s h i p .
Chapter  I I I  w i l l  be concerned wi th  the methodology 
u s e d .  T h is  w i l l  i n c l ud e  a d i s c u s s i o n  of the c ategor iza-
t i o n  p r o c e s s •
Chapter  IV w i l l  be concerned with the a n a l y s i s  of
the data c o l l e c t e d .
Chapter  V w i l l  be concerned with  the c o nc l u s i o n s  and
recommendations of t h i s  s tud y .
CHAPTER I I
REVIEW OF LITERATURE
The l i t e r a t u r e  revi ewed  for t h is  study i nc lud ed  p sy­
c h i a t r i c  t e x t b o o k s ,  p s y c h i a t r i c  n u r si n g  t e x t b o o k s ,  s oci ol ogy  
te xtb ook s  and the a r t i c l e s  p u b l i s h e d  d ur in g  the la st  ten 
y ears  in the f o l l o w i n g  j o u r n a l s *  ( l )  American Journal  of 
N u r s i n g ,  ( 2 )  Nursing  R es e a r c h ,  ( 3 )  Nurs ing  O u t l o o k ,  ( 4 )  
Nur si ng  W o r l d ,  ( 5 )  American Jo urnal  of P s y c h i a t r y ,  ( 6 )  
American Journal  of O r t h o p s y c h i a t r y ,  ( 7 )  Mental H y g i e n e ,
and ( 8 )  P s y c h i a t r y .
L i t e r a t u r e  p e r t a i n i n g  s p e c i f i c a l l y  to the s ub j ec t  of 
the t e r m i na t io n  of the nu rs e- pa t ie nt  or the doc t or -p at i ent  
r e l a t i o n s h i p  was s c a r c e ;  t h e r e f o r e ,  the review of l i t e r a t u r e  
was expanded to i n c l ud e  ( l )  p r i n c i p l e s  and methods of p sy­
c ho th e r a p y ,  ( 2 )  p r i n c i p l e s  and methods of nu rse -p at i en t  r e ­
l a t i o n s h i p  therapy and ( 3 )  s oc ial  taboos concerning  r e ­
s e ar c h i n g  matters  p e r t a i n i n g  to d e a t h .
Psych othe rap y  has become the emphasis in the care of 
the m en tal ly  i l l  during  the past  two d e c a d e s .  As far back 
as 1941 Rogers stated  c onc er ni ng  the "newer c o nc e pt "  of 
p s y c h o t h e r a p y — " i t  aims d i r e c t l y  toward g reater  independence  
and i n t e g r a t i o n  of the i n d i v i d u a l  r a t he r  than hoping that 
such r e s u l t s  w i l l  accrue  i f  the coun sel er  a s s i s t s  in s ol vi ng
8the problem.'*'
The i nc r ea s ed  use of  psychotherapy  on i n s t i t u t i o n ­
a l i z e d  p a t i e n t s  is one of the most important and 
pr omisi ng  current  as p ec t s  of p s y c h i a t r i c  t h e r a p y .  It 
has the p o t e n t i a l  to al lo w p a t i e n t s  to work through 
t h e i r  problems to make t he ir  r ea dj us tm en t  to the com­
munity more me an i ng f ul  and s u c c e s s f u l .
The more r e cen t  a r t i c l e s  in the p s y c h i a t r i c  medical  j o u r n a l s  
agree that the aim of p sychotherapy  is to help  the p a t i e n t  
le ar n  to behave in a more mature manner in order to l i v e  a 
more u s e f u l  and m ea ni ng ful  l i f e .  The p re se nt  agreement 
upon t h i s  newer concept of psychotherapy  i n f e r s  that  the 
t h e r a p i s t ,  as a t e a c h e r ,  should pr ov i de  the l e a r n i n g  ex­
p e r i e n c e s  so that  the p a t i e n t  may grow toward h is  optimal
3
level  of f u n c t i o n i n g .
With  the advent of the " T h e r a p e u t i c  Community", psy­
c h i a t r i s t s  agreed that  psychotherapy  was not a f u n c t i o n  of 
the doctor a l o n e ;  a l l  persons  who come into contact with  
the p a t i e n t  were also i nvolved  in the psychotherapy  of the 
p a t i e n t s . 4 In mental h o s p i t a l s  in the East nurses  are
1Carl  R.  R o ge r s ,  C ou n s el i n q  and Psych othe rap y  ( B o s ­
t o n ,  New Yo rk ,  C h i c a g o ,  D a l l a s ,  San F r an c i s c o *  Houghton 
M i f f l i n  Company,  1 9 4 2 ) ,  p .  2 8 .
2 Melvin  S a b s h i n ,  "Nur se-Doctor -Pati ent  Re* a* ;jP
in P s y c h i a t r y , "  American Journal  o_f N u r s i n g , L V I I * 2  ^19 
1 8 8 .
3 Morris  I .  Stevens  ( e d . ) ,  Contemporary Psychothfir a- 
p i es  ( G l e n c o e ,  1 1 1 . *  The Free Press of G l e n c o e ,  A D i v i s i o n  
of the Crowel1-Co1 1 ier P u b l i s h i n g  Company,  1 9 6 1 ) ,  p.  1 / .
4 C l a r e nc e  B.  F a r r e r ,  "An A p p r e c i a t i o n  of the P s y c h i ­
a t r i c  N u r s e , ” Nur si ng  O u t l o o k , V I I * 5  (May,  1 9 5 9 ) ,  28 .
9doi ng  i n t e n s i v e  p sychothe rapy  wi th  p a t i e n t s .  As the role  
of  the p s y c h i a t r i c  nur se  e xp a n d s ,  the d e f i n i t i o n  of  the 
d u t i e s  of  the p s y c h i a t r i c  nurse  becomes more o b s c u r e .  No 
longer does the p s y c h i a t r i c  nurse perform only the c u s t od i al  
d u t i e s  of r e s t r a i n i n g ,  p r o t e c t i n g ,  c o n t r o l l i n g ,  s u b d u i n g ,  
and m a i n t a i n i n g  the p a t i e n t . ^  " P s y c h i a t r i c  nursi ng  is 
p r i m a r i l y  concerned w ith  the v i c i s s i t u d e s  of the p a t i e n t  s 
l i f e  in the h o s p i t a l . " 6 E s t a b l i s h i n g  a t h e r a p e u t i c  r e l a ­
t i o n s h i p  is the b a s i c  factor  to all  of the d u t i e s  of the
p s y c h i a t r i c  n u r s e .
There is a growing r e a l i z a t i o n  that p s y c h i a t r i c  
nu rs ing  is not a p a r t i c u l a r  nu rsi ng  s p e c i a l t y .  It 
is not a s e par at e  and e x c l u s i v e  type of nursi ng  ac­
t i v i t y  in which only the h i gh l y  s k i l l e d  and p r o f e s ­
s io na l  nurse  may p r a c t i c e .  P s y c h i a t r i c  nur si ng  i n ­
vades all  f i e l d s  of nu rsi ng  and,  indeed permeates the 
e n t i r e  l i f e  of  the modern n u r s e .  Modern p s y c h i a t r i c  
nu rsi ng  is moving out from the p u b l i c  and p r i v a t e  
mental  h o s p i t a l s  into the general  h o s p i t a l s  to the 
b e d s i d e  of the p a t i e n t . 7
Research  is needed to i d e n t i f y  and d e f i n e  the 
va ri ou s  a sp ec ts  of the nu rs e- pa t ie nt  r e l a t i o n s h i p  in 
order  that  it may be taught  to the s tud ent s  of t o da y .
Nurses have j o i n e d  the a l l i e d  p r o f e s s i o n s  of psychology 
and s oc iol og y  to c ons t ruc t  i nstruments  and methods for
^J a ne  A.  Sc h ma ll ,  "The P s y c h i a t r i c  Nurse and Psy- 
c h o t h e r a p y , "  Nur s inq Out look  % X$7 ( J u l y ,  1 9 6 2 ) ,  4 6 0 .
6 I b i d . , p • 4 6 4 .
7 Agnes A.  D i x ,  "Modern P s y c h i a t r i c  N u r s i n g . "  
American J our na l  of P s y c h i a t r y ,  C V I I  ( Ma rc h ,  1 9 5 1 ) ,  6 9 5 .
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t e s t i n g  the a t t i t u d e s  and values  which might cre ate  prob-
8
lems in a n u r s e - p at i e nt  r e l a t i o n s h i p .  St ud ie s  have been 
conducted to b e t te r  d e f i n e  the v ariou s  aspe cts  of p s y c h i a ­
t r i c  n u r s i n g . 9 Problems i n vo l v i n g  i n i t i a t i n g  and m a i n t a i n ­
ing the n u r se - pa t ie nt  r e l a t i o n s h i p  are well  e xp l a i n e d  and 
d e f i n e d  in the p s y c h i a t r i c  t e x t b o o k s .  Examples of an e f ­
f e c t i v e  r e l a t i o n s h i p  d ur in g  the i n i t i a l  and mainte nance
phases  are o f f e r e d  by the te xtb ook s  and documented by a
i 10
va r i e t y  of a r t i c l e s  p u b l i s h e d  in the n u r s i n g  j o u r n a l s .
The t e r m i n a t i o n  phase has been over looked  o.r n eg l e c t e d  by 
the r es ea rc h  of the p a s t .  Only r e c e n t l y  has the medical  
p r o f e s s i o n  attempted to d i s c u s s  the t er m in a ti o n  process  
at any l e n g t h . 11 One nurse  p r e f e r s  to use the word
8 Helen Nahm, " R e s e a r c h  in P s y c h i a t r i c  N u r s i n g , "  
Nur si ng  O u t l o o k . V ( F e b r u a r y ,  1 9 5 7 ) ,  8 9 ;  and Faye G.
A b d e l l a h , "Methods  of I d e n t i f y i n g  Covert  Aspects  °
Nur si ng  P r o b l e m s , "  N ur s i n g  R e s e ar c h ,  VI-.l ( J u n e ,  iVO <) ,
4-23 .
9 LaVonne M. F r e y ,  "The Scope of the P s y c h i a t r i c  
N ur si ng  T o d a y . "  Nu rs i ng  O u t l o o k ,  I I I  (Ma rch ,  1 9 5 5 ) ,  152- 
1 5 5 ;  and I s a b e l l e  G od ak ,  " T hr ee  Keys to S i g n i f i c a n t  Be ­
hav i or  , "  Am^rixan Jou_rnal of. R u r ^ i n s , L I X t l l ,  (November,  
1 9 5 9 ) ,  1 5 6 4 - 1 5 6 5 .
1 0 Robert W.  Hyde and Norma E.  G o g g i n s ,  "When Nurses 
Have G u i l t  F e e l i n g s , "  American Jour naJ . of .N u r s i n g,  L V I I I  
( F e b r u a r y ,  1 9 5 8 ) ,  2 3 3 - 2 3 6 ;  Thelma I n g l e s ,  U n de rs ta nd ing  
the Nurs e-Pat ient  R e l a t i o n s h i p , "  N u r s i ng O u t l o o k,  
(November ,  1 9 6 1 ) ,  6 9 8 - 7 0 0 ;  and Anita  L eP ag e ,  A New Hole 
for the P s y c h i a t r i c  N u r s e , "  Nur si ng  O u t l o o k.,
( De ce mb er ,  1 9 5 9 ) ,  7 0 9 - 7 1 1 .
11 Ma r sha 11 E d i s o n ,  J he  T e r m i n at io n  of. Psychotherapy  
( S p r i n g f i e l d  j C h a r l e s  Thomas P u b l i s h e r s ,  1 9 6 3 ) .
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" c o n c l u d i n g "  r at her  than " t e r m i n a t i n g "  to d e s c r i b e  the
f i n a l  phase of the nu rs e- pa t ie nt  r e l a t i o n s h i p  because
12
" t e r m i n a t i n g "  i n f e r s  d y i n g .
A r evi ew  of s o c i o lo gy  textbooks  provided  a clue  to 
the p a u c i t y  of  i n f o r ma ti o n  about t e r m i n a t i o n .
O nl y  sex has been s ub j ec t  to as great  a s i l e n c e  
in our s o c i et y  and in recent  years  we have begun to 
break through the sexual  c o n s pi r a cy  in e a r n e s t .
Strong as the r e s i s t a n c e  to s c i e n t i f i c  s oc ial  study 
of sex wa s ,  the r e s i s t a n c e  to s c i e n t i f i c  soc ial  study 
of d eath  is even g r e a t e r  for sex s i g n i f i e s  l i f e  w he r e ­
as death  c e r t a i n l y  does n o t . 13
E l l i o t t  s ta te s  that  in the case of death there is a
. . . h e a v i e r  load of taboo and r e s i s t a n c e  than 
in the case of s e x— if proper sex educ ati on  is im­
p o r t a n t ,  d e l i c a t e  and s u b t l e ,  then so is proper death  
e d u c a t i o n . 1 '*
The completion of  a nu rs e- pa t ie nt  r e l a t i o n s h i p  is the 
" d e a t h "  of  the r e l a t i o n s h i p .  Research is needed to d e ­
f i n e  t h i s  phase of the r e l a t i o n s h i p  so that it can be 
taught  to the s tu de n ts  of t o da y .  " L i k e  a master a r c h i t e c t ,  
the s u c c e s s f u l  t e ache r  must have a thorough knowledge of 
the d e t a i l s  e s s e n t i a l  to h i s  w o r k . " 15 Only  by d e f i n i n g
1 2 C h a rl e s  K.  H o f l i n g  and Ma de l in e  L e i n i n g e r ,  Bas ic  
P s y c h i a t r i c  Concepts  in Nursing  ( P h i l a d e l p h i a  and M o n tr e al :  
J .  B.  L i p p i n c o t t  Company,  I 9 6 0 ) ,  p .  6 5 .
^ G e o r g e  Simpson,  People  i n  F a mi l i e s  (New York* 
Thomas Y.  Crowell  Company,  I 9 6 0 ) ,  pp .  3 9 8 - 3 9 9 .
1 4 Thomas D .  E l l i o t t ,  "The A d j u s t i v e  Behavior  of Be ­
reaved F a m i l i e s , "  S oci al  F o r c e s , V I I I  ( 1 9 2 9 - 3 0 ) ,  p.  5 4 5 .
1 5 Thomas M. R i s k ,  P r i n c i p l e s  and P r a c t i c e s  o_f T e a ch­
ing i n  Secondary Schools  (New York* American Book Company,  
1 9 58 )  , p .  2 .
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the r o l e  of the p s y c h i a t r i c  nurse and the aspects  of the 
n u r se - pa t ie nt  r e l a t i o n s h i p  can the p s y c h i a t r i c  nurse i n ­
s tr uc to r  help  the student  nurse le arn  so that she may help 
the p a t i e n t  l earn*
I .  SUMMARY
A revi ew  of l i t e r a t u r e  r e v e al e d  l i t t l e  i n for mati on  
conc er ni ng  the l e a r n i n g  e x p e r i e n c e s  needed to a s s i s t  the 
p a t i e n t  with  the t e r m i n a t i o n  p r o c e s s .  The fact that 
t e r m i n a ti o n  of the r e l a t i o n s h i p  is an important part of 
the r e l a t i o n s h i p  was supported  by p s y c h i a t r i c  and p s y c h i ­
a t r i c  n u rsi ng  t e x t b o o k s .  The f ac t  that p r o v i d i n g  l e a r n i n g  
e x p e r i e n c e s  to a s s i s t  with  the t e r m i n a t i o n  process  is a 
part  of the n u r s e ' s  r o le  was also supported by the l i te r-
ature  reviewed#
CHAPTER I I I
METHODOLOGY
T his  study was concerned with the current  p r a c t i c e s  
of a s s i s t i n g  p a t i e n t s w i t h  the t e r m i na t i on  p r o c e s s .  "Norm­
a t iv e  survey method is d i r e c t e d  toward a s c e r t a i n i n g  the 
p r e v a i l i n g  c o n d i t i o n s . " ^  The method of r es earc h  u t i l i z e d  
in t h i s  study was the normative-survey method.
I .  THE METHOD
The normative-survey  r es earch  method is focused  
upon i n t e r e s t  in the general  p r a c t i c e s  and c o n d i t i o n s .
T h is  method w i l l  not d ete rmi ne  the reasons  for or the r e ­
s ul t s  of the e x i s t i n g  p r a c t i c e s ;  it w i l l  a s c e r t a i n  the
2
t y p i c a l  or normal c o n d i t i o n s  of p r a c t i c e .
The advantages  of the normative  survey method were 
that it p rovi de d the i n v e s t i g a t o r  with  ( l )  data about p r e ­
v a i l i n g  c o n d i t i o n s  and ( 2 )  an o pp ort uni ty  to use a v ar ie ty  
of t e c h n i q u e s  and p r o c e d u r e s .  The d i s a d v a n t a g e s  were
1 Carter  V .  Good,  A.  S.  B a r r ,  and Douglas  E .  S c a t e s ,  
The Mpt.hodology of E d u c a t i o n a l  Research  (New York :  D .  
A p p l e t o n - C e n t u r y - C r o f t s , I n c . ,  1 9 3 5 ) ,  p .  28 .
2 Marie J a h o d a ,  Morton D e u t s c h ,  and Stuart  W.  Cook,  
Research  Methods in Soci al  R e l a t i o n s,  £ | x t  I , £a|A£. 
c esses  (New Yorki  The Dryden P r e s s ,  1 9 5 7 ) ,  pp.  54 .
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that ( l )  it was not s ui t ed  to t e s t i n g  or r e v e a l i n g  f u n d a ­
mental laws in a pure form and ( 2 )  the data provided  were
not easy to i n t e r p r e t  and were dependent  upon the cate-
3
g or i es  e s t a b l i s h e d  by the i n v e s t i g a t o r .
A c o n s i d e r a t i o n  of the advanta ges  and d i s a d v a n t a g e s  
of t h i s  method de te rmi ne d that the normative-survey method 
of r e s ea rc h  was the most a pp r op r i a t e  method for t h i s  s tudy .
I I .  DESCRIPTI ON OF THE DATA
Sour ce o f the Data
The i n t e r p e r s o n a l  process  r e c o r d i n g s  of twelve  b a si c  
n u r si n g  s tudents  were the source of raw data u t i l i z e d  in 
t hi s  s t u d y .  An i n t e r p e r s o n a l  process  r ec or ding  is a v er ­
batim and s e r ia t im  r e c o r d i n g  of the verbal  and non-verbal
4
i n t e r a c t i o n  between a nurse  and a p a t i e n t .
The process  r e c or d in g  i ncluded  ( l )  a record of the 
b e h a v i o r a l  and verbal  i n t e r a c t i o n s ,  ( 2 )  a d e s c r i p t i o n  of 
the f e e l i n g s  of the nur se  and the p a t i e n t  concerning  the 
i n t e r a c t i o n  and ( 3 )  i d e n t i f i c a t i o n  and e v a l u a t i o n  of the 
meanings of the i n t e r a c t i o n .  I n t e r p e r s o n a l  process  r e ­
c o rd i n g s  p rovi de d data which could be s tudi ed  and r e s t u d i e d
C ar te r  V .  Good,  I n t r o d u c t i o n  to Educat ional  _Re- 
search (New York* D .  A p p l e t o n - C e n t u r y - C r o f t s , I n c . ,
1 9 5 7 )  , p .  1 6 7 .
4 J e a n e t t e  G.  Nehren and M a r j o r i e  V .  B at e y ,  "The  
Process  R e c o r d i n g , "  Nu r s inq Forum, I I » 2  ( 1 9 6 3 ) ,  6 6 .
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as of t en  as n e c e s s a r y .
D i r e c t  o b s e r v a t i o n  might have al t er ed  the nurse- 
p a t i e n t  i n t e r a c t i o n . 5 A q u e s t i o n n a i r e  might have e l i c i t e d  
a r es ponse  based upon "what should be d on e "  rather  than
••what would be d o n e . " 6 I n t e r v i e w s  might have educed a sim-
7
ilar  re spons e  based upon a cue g iv e n  by the i n v e s t i g a t o r .
The completeness  of the i n t e r p e r s o n a l  process  r e ­
cording  was dependent  upon the student n u r s e ' s  memory, her 
a b i l i t y  to make i n f e r e n c e s  from the recorded d a t a ,  and her 
w r i t i n g  a b i l i t y .
P o p u l a t i o n  o f the Study
The i n t e r p e r s o n a l  process  r e c o rd in gs  of twelve  senior
p r o f e s s i o n a l  student  nurses  were u s e d .  These process  r e ­
c o rd in gs  were w r i t t e n  d ur in g  the s t u d e n t ' s  c l i n i c a l  p s y c h i ­
a t r i c  n u r si n g  e x p e r i e n c e .  Six of these  student  nurses  
were from a c o l l e g i a t e  school of  n u r s i n g  and r e c e i v e d  their  
c l i n i c a l  e x p e r i e n c e  at a u n i v e r s i t y  h o s p i t a l ;  the other six 
s tudents  were from a h o s p i t a l  school of nursi ng  and r e ­
ceived  t h e i r  c l i n i c a l  e x p e r i en c e  at a state  h o s p i t a l .  The
5 Marie  J a h o d a ,  Morton Deutsch and Stuart  W.  Good,  
Research Methods in Soci al  R e l a t i o n s ,  Part I I  (New York:  
The Dryden P r e s s ,  1 9 5 6 ) ,  p .  5 3 3 .
6 W i l l i a m  J .  Goode and Paul K. H a t t ,  Method ^  ifl 
S oci al  Research (New York ,  T o r on t o ,  Londons McGraw-Hill 
Book Company,  I n c . ,  1 9 5 2 ) ,  p.  1 6 4 .
7 lb id . ,  p . 1 8 6 .
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f a c u l t y  for both groups were members of the same u n i v e r ­
sity  .
The stud ent s  s e l e ct e d  were stud ent s  who r e c e i ve d  the 
l e t t e r  grade " B "  for t h e i r  p s y c h i a t r i c  n u rsi ng  e x p e r i e n c e .  
L i m i t i n g  the s e l e c t i o n  in t h i s  manner made the group more 
homogenous.  A d i s c r e p a n c y  in the le ve l  of performance  
m e r i t i n g  such a grade would be expected  because d i f f e r e n t  
i n s t r u c t o r s  graded the s t u d e n t s ;  t h e r e f o r e ,  the range of 
performance l e v e l s  m e r i t i n g  a l e t t e r  grade " B "  might va r y .
The d i f f e r e n c e s  in the e d u c a t i o n a l  backgrounds  of 
each group of six s tud ent s  were used as a s e l e c t i o n  c r i ­
t e r i o n  to broaden the p o p u l a t i o n  and to o f f e r  the i n v e s t i ­
gator an o p p ort u ni t y  for c omparison .
P p i mi s s io n  to Conduct the Study
The p s y c h i a t r i c  nu rsi ng  c o or di nat or  of the c o l l e g i ­
ate school of n u r s i n g  granted  p e rm is s io n  to use the i n t e r ­
personal  process  r e c o r d i n g s  of the twelve  student n u r s e s .  
The anomymity of the student  and of the p a t i e n t  was p ro ­
tected  by d i s g u i s i n g  names and other i d e n t i f y i n g  circum­
stances  when e xc er pts  from the o r i g i n a l  data were g i v e n .
Plans  for A n a l y z i n g  the Data
The i n te nt  of t h i s  study was to examine the i n t e r ­
p ersonal  process  r e c o r d i n g s  of twelve  student  nurses  in 
order  to i d e n t i f y  the l e a r n i n g  e x p e r i e n c e s  o f f e r e d  to p a ­
t i e n t s  in the t e r m i n a t i o n  p r o c e s s .  " Cont ent  a n a l y s i s  is a
17
r e s ea rc h  t e c hn i qu e  for the o b j e c t i v e ,  s ys t e m a t i c ,  and 
q u a n t i t a t i v e  d e s c r i p t i o n  of the m a n i f e s t  content of com­
m u n i c a t i o n . " 8 Content  a n a l y s i s  was the t ec hni que  chosen 
for a n a l y z i n g  the data of t h i s  s tu dy .
Content  a n a l y s i s  methods have i n c r ea s ed  in scope and
usage w i t h i n  the past two d e c a d e s .  I n v e s t i g a t i o n  of the
v ar iou s  as pects  of p syc hothe rapy  are p a r t i c u l a r l y  well
9
s ui te d  to an a n a l y s i s  of t h i s  k i n d .
The o b j e c t i v i t y  of content  a n a l y s i s  is i nc rea se d  
if  ( l )  the c a t e g o r i e s  are c l e a r l y  d e f i n e d ,  ( 2 )  a ll  r e l e ­
vant m a te r ia l  is c l a s s i f i e d ,  and ( 3 )  a q u a n t i t a t i v e  pro­
cedure is u t i l i z e d  to pr ov i de  a measure of emphasis a nd /or  
c o m p a r i s o n . 10 The v a l i d i t y  of t h i s  method of a n a l y s i s  
would be dependent  upon the a p p r o p r i a t e n e s s  of the c a t e ­
g o r i e s . 11 The r e l i a b i l i t y  of t h i s  method of a n a l y s i s  would 
be dependent  upon the c l a r i t y  of d e f i n i t i o n  of the va r iou s  
c a t e g o r i e s . 12 The theme un it  for c a t e g o r i z a t i o n  was chosen 
because  it is most a p p r o p r i a t e  for s tu d i e s  of meanings and
8 Gardner L in ds e y  ( ed . )  , Handbook oj. So c i a ,1 Psyc o_l- 
oqv,  Volume I , Theory and Method (C am br i dg e ,  M a s s . *
Addison-Wesley P u b l i s h i n g  Company,  I n c . ,  1 9 5 4 ) ,  p .  4 9 .
9 J a h o d a ,  et,. aJL.. , £ £ •  cit . . , p .  2 0 2 .
10 Ibi d  . . p .  2 0 4 .
1 1 L i n d s e y ,  oj£. c i t . , p .  5 1 4 .
1 2 I b i d . ,  p .  5 7 5 .
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of the r e l a t i o n s h i p  among m e a n i n g s .  The theme unit  is
d e f i n e d  as that p o r ti o n  of a r e cor di ng  which c o n t ai n s  a
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complete i n t e r a c t i o n .
The Tool
The f o l l o w i n g  e x p l a n a t i o n  of the te r mi na t ion  p ro ­
cess  is  a summary of the i nf or ma ti o n  i ncl uded  in three  
p s y c h i a t r i c  n u r si n g  tex tb ook s  and one p s y c h i a t r i c  t e x t ­
b o o k . ^
The t e r m i n a t i o n  phase of the t h e r a p e u t i c  nurse- 
p a t i e n t  r e l a t i o n s h i p  is e s s e n t i a l ;  the plans  for t e r m in ­
at ion  should be an i n t e g r a l  part  of each phase of the re- 
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1 at ionsh  i p .
In the i n i t i a l  phase  of a t h e r a p e u t i c  nur se -p at ie nt  
r e l a t i o n s h i p  the primary emphasis is placed  upon mutual 
attempts to know each o t h e r .  Duri ng  t h i s  phase the nurse 
and the p a t i e n t  come to an u n d e r s t a n d i n g  of the r ole  of 
the n u r s e ,  the r ole  of the p a t i e n t ,  and the nature  of the
13 I b i d . .  p .  5 0 8 .
■^Charles  K.  H o f l i n g  and Ma de l in e  M. L e i n i n g e r ,  
B a s i c  Psvch i a t r i c  Concepts  in Nur s inq ( P h i l a d e l p h i a  and 
M o n t r e a l :  J .  B.  L i p p i n c o t t  Company,  I 9 6 0 ) ,  pp .  55-69 ;  
Marion E.  Kalkman,  I n t r o d u c t i o n  to P s y c h i a t r i c  Nursi ng  
(New Y o rk ,  T o r on t o ,  Lond on :  McGraw-Hill  Book Company,  
I n c . ,  1 9 5 8 ) ,  pp.  1 9 5 - 2 1 3 ;  Dorothy Mereness and L oui s  J .  
K ar nos h,  E s s e n t i a l s  of P s y c h i a t r i c  Nur sing ( S a i n t  L o u i s :  
The C .  V .  Mosby Company,  1 9 6 2 ) ,  pp.  59-6 1 ;  and Lewis  R. 
W o l b e r g ,  The T ec hn iq ue  o f Ps ych otherapy  (New York :  Greene 
and S t r a t t o n ,  1 9 5 4 ) ,  pp .  5 3 7 - 5 6 6 .
1 5
H o f l i n g  and L e i n i n g e r ,  oj>. c i t . .  p .  6 4 .
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r e l a t i o n s h i p .  Adequate  role  d e f i n i t i o n  and r e l a t i o n s h i p  
d e f i n i t i o n  are an i n t e g r a l  part of the t e r m i na t io n  p r o c e s s .
In the c o n t i n u i n g  phase of the r e l a t i o n s h i p  the 
primary emphasis is p laced  upon the i n cr ea se d  u n d e r s t a n d ­
ing of the p a t i e n t ' s  needs and pr oble ms ,  the n u r s e ’ s needs 
and p rob le ms ,  and an attempt to u t i l i z e  t h i s  u n d e r s t a n d ­
ing to help  the p a t i e n t  move toward r e c o v er y .  The d e p en ­
dency needs of both the p a t i e n t  and the nurse are of prime 
importance to the t er m i n a t i o n  p r o c e s s .  The nurse l ear ns  
to r e c o g n i z e  the d egre e  of dependency  that the p a t i e n t  
m a n i f e s t s  as well  as the b e h a v i o r a l  e x p r e s s i o n s  of these  
dependency  ne e ds .  The nurse  uses  the same c a re f u l  s cr u­
t i n y  of her own depen den t  needs and her own b e ha v i o r a l  
e x p r e s s i o n s  of these  n e e d s .  U t i l i z a t i o n  of t h i s  knowledge 
p ro vi d es  e s s e n t i a l  c r i t e r i a  for d e c i d i n g  when and how to
begin  the t e r m i n a t i o n  p r o c e s s .
In the c o n c lu di n g  phase of the r e l a t i o n s h i p  the 
emphasis is p laced  upon the n u r s e ' s  u t i l i z a t i o n  of the 
knowledge and e x p e r i e n c e  gained  in the pre vio us  phases  to 
gui de  the p a t i e n t  toward more i nd ependent  b e h a v i o r .  The 
time allowed for th is  c onc lud ing  phase is dependent  upon 
the r e a d i n e s s  of both the p a t i e n t  and the n u r s e .  E x p r e s ­
sion of the f e e l i n g s  c onc erni ng  t er m in a ti o n  is encouraged 
and the r e a c t i o n s  to t er m i n a t i o n  are worked t hr oug h.  The 
f i n a l  step in the t e r m i n a t i o n  process  is accomplished by 
a s s i s t i n g  the p a t i e n t  to e xp l or e  p o s s i b l e  plans  for hi s
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f u t u r e .
The p re ce di ng  d i s c u s s i o n  of the t e r m i na t i on  p ro­
cess was used to e s t a b l i s h  the c a t e g o r i z a t i o n  schedule  to 
be used in the a n a l y s i s  of the i n t e r p e r s o n a l  process  r e ­
c o r d i n g s .  Three major groups of l e a r n i n g  e x p e r i e n c e s  that 
would a s s i s t  a p a t i e n t  with  the t e r m i na t i on  process  weret 
( l )  i n i t i a l  s t r u c t u r i n g  of the r e l a t i o n s h i p ,  ( 2 )  e nc our ­
aging independent  b eh avi or  ac c or d in g  to the dependent  needs 
of  the p a t i e n t  and the n u r s e ,  and ( 3 )  actual  c o n c l us i o n  and 
mutual e v a l u a t i o n  of the r e l a t i o n s h i p .  Each of the three  
major d i v i s i o n s  were s u b d i v i d e d  to d e s c r i b e  the nurse b e ­
havior  that might accomplish  the l e a r n i n g  e x p e r i e n c e .
The c a t e g o r i z a t i o n  schedule  formulated  in t h i s  way 
was as f ol lo ws*
Cateqorv _Is I n i t i a l  s t r u c t u r i n g  of  the r e l a t i o n s h i p .
Subgroup _A. The nurse encourages  an d / or
a ll ow s  the p at i e n t  the freedom 
to express  h is  e x p e c t a t i o n s  of 
h i m s e l f ,  the nurse and the r e ­
l a t i o n s h i p .
Subgroup B .  The nurse e xp l a i n s  an d / or  c l a r i ­
f i e s  her e x p e c t a t i o n s  of the pa­
t i e n t ,  h e r s e l f ,  and the r e l a t i o n ­
s h i p .
Subgroup C .  The nurse  promotes problem 




goals  for the p a t i e n t ,  the 
n u r s e ,  and the r e l a t i o n s h i p .
H ,  En co urag ing  independent  b ehavi or  according  
to the d ependent  needs of the p a t i e n t  and 
the n u r s e .
Subgroup A.  The nurse u t i l i z e s  her r e c o g n i ­
t i o n  of the dependency needs of 
the p a t i e n t  to help  the p a t i e n t  
move toward i n d e p en d en c e ;  for 
example ,  need for a s s i s t a n c e  
with p h y s i c a l  ne e ds ,  with ap­
p r o v a l ,  and with r e l a t i n g  to 
o t h e r s .
Subgroup B .  The nurse u t i l i z e s  her r e c o g n i ­
tion  of her own dependency 
needs to allow the p a t i e n t  the 
freedom to move toward i n d e — 
pendent b e h a v i o r .
X I I } Actual  c o n c l u s i o n  and mutual e v a l u a t i o n  of
the r e l a t i o n s h i p .
Subgroup A.  The nurse provided  the p a t i e n t  
with an o pp o rt u ni ty  to express  
h i s  f e e l i n g s  about the r e l a t i o n ­
ship .
subgroup B.  The nurse expressed  her feel- 





The nurse a s s i s t e d  the p a t i e n t  
to r e c o g n i z e  h i s  b e h a v i or al  r e ­
a cti on  to the t er m in a ti o n  of 
the r e l a t i o n s h i p .
The nurse provided  the p a t i e n t  
with an o p p o r t un i ty  to m u tu a l ­
ly e v al u at e  the r e l a t i o n s h i p .  
The nurse provided  an oppor ­
t u n i t y  for mutual p l an n in g  
for the period  f o l l o w i n g  the 
t e r m i n a t i o n  of the r e l a t i o n ­
ship .
I I I .  SUMMARY
The normative  survey method of r es ea rc h  was u t i l ­
ized in t h i s  s t ud y .  I n t e r p e r s o n a l  p rocess  r e co r d i n g s  of 
twelve student  nurses  p rovi de d the raw d a t a ;  t h i s  data 
was an aly ze d  by the c o n t e n t - a n a l y s i s  t e c h n i q u e .  C a t e g o r ­
i z a t i o n  was d eve lope d by r e v i e w i n g  the l i t e r a t u r e  about 
t e r m i n a t i o n  of the nu rs e- pa t ie nt  r e l a t i o n s h i p .
CHAPTER IV
ANALYSIS  OF THE DATA
The c a t e g o r i z a t i o n  schedule  d e s c r i b e d  in Chapter  I I I  
was used to an al yze  the data of the i n t e r p e r s o n a l  process  
r e c o r d i n g s .  The r e c o r d i n g s  were r eviewed  and the l e a r n i n g  
e x pe r i e n c e s  coded a c cor di ng  to the c a t e g o r i e s  l i s t e d .  The 
total  number of l e a r n i n g  e x p e r i e n c e s  for each major group 
as well  as the total  for each subgroup comprised the con­
tent of the a n a l y s i s .  No attempt was made to determine  the 
success  of any i n t e r a c t i o n  because  t h i s  study was concerned 
only with i d e n t i f y i n g  the l e a r n i n g  e xp e ri e n c e s  o f f e r e d  to 
a s s i s t  p a t i e n t s  wi th  the t e r m i na t i on  p r o c e s s .
I .  F INDINGS OF THE STUDY
A total  of one hundred f i f t y - t h r e e  i n t e r p e r s o n a l  
process  r e c o rd in gs  were i n v e s t i g a t e d .  One hundred twenty- 
nine l e a r n i n g  e x p e r i e n c e s  that would a s s i s t  the p a t i e n t  
with the t e r m i n a t i o n  process  were c ode d.  Each major group 
and each subgroup were d i s c u s s e d  s e p a r a t e l y  and examples 
of l e a r n i n g  e x p e r i e n c e s  were l i s t e d  under each subgroup .
Category  U  I n i t i a l  Structur  ing of. the R e l a t i o n s h i p 
Of  the to tal  one hundred twenty-nine l e a r n i n g
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e x p e r i e n c e s  cod ed ,  t h i r t y - s i x ,  or f orty-three  per cent were 
c l a s s i f i e d  under t h i s  c a t e g o r y .
Subgroup A . The Nurse Encourages an d / or  Allows the 
P a t i e n t  the Freedom to Express  His  E x p e c t a t i o n s  of H i m s e l f . 
the N ur se ,  or the R e l a t i o n s h i p . Twenty-four,  or n i n e t ee n  
per cent of the t o t a l  l e a r n i n g  e x p e r i e n c e s  were i n t e r a c t i o n s  
in which the nurse al lowe d the p a t i e n t  to express  h i s  e x ­
p e c t a t i o n s  of h i m s e l f ,  the n u r s e ,  and the r e l a t i o n s h i p .  The 
s tudents  who worked wi th  very r e g re ss e d  p a t i e n t s  tended to 
allow the p a t i e n t  to non-verbally  e xp re ss  his  e x p e c t a t i o n s  
by f o l l o w i n g  the p a t i e n t  through h i s  p a r t i c u l a r  ward r ou t in e  
and by b ei n g  of a s s i s t a n c e  as the need a r o s e .  The students  
who worked with the more overt  p a t i e n t s  tended to encourage 
verbal  e x p r e s s i o n  by a s k in g  the p a t i e n t  s p e c i f i c  q u e s t i o n s .  
Examples of the l e a r n i n g  e xp e ri e n c e s  c l a s s i f i e d  in t hi s  
subgroup w ere :
I n t e r a c t i o n :  On the f i r s t  day of the r e l a t i o n s h i p  
the student  attempted to e x p l a i n  how 
long she would be with the p a t i e n t  
and why.  The p a t i e n t  asked s p e c i f i c  
q u e s t i o n s  which the student  answered 
c o n c i s e l y .  The student  then added ,
" I f  you have any other q u e s t i o n s  
about t h i s ,  p l eas e  feel  free  to ask 
m e . "
I n t e r a c t i o n :  D ur i ng  the i n i t i a l  two days of the 
r e l a t i o n s h i p  the student attempted 
to e x p l a i n  why she would be with the 
p a t i e n t  and for how l o n g .  She en­
couraged the p a t i e n t  to express  h e r ­
s e l f  with such statements and q u e s t i o n s  
as "We can use our time any way you 
l i k e . "  "Would you l ike  me to walk
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with  you t o d a y ? "  "Where would you 
l i k e  to talk  to me?"
I n t e r a c t i o n *  D ur i ng  the i n i t i a l  phase the p a t i e n t  
had q ue st io ne d  the student  as to why 
he had been chosen by h e r .  She 
answered h o n e s t l y  and no more d i s ­
c u ss io n  e ns ue d .  Two weeks lat er  the 
p a t i e n t  aga in  asked why he had been 
c ho se n ;  the student responded hon­
e s t l y  and then encouraged the p a t i e n t  
to d i s c u s s  how he f e l t  about having  
been c h os e n .
Subgroup B . The Nurse E x p l a i n s  an d / or  C l a r i f i e s  Her 
E x pe ct a t i o n  of the P a t i e n t .  H e r s e l f ,  and the R e l a t i o n s h i p . 
T h i r t y , o r  twenty-three per cent of the to tal  number of 
l e a r n i n g  e x p e r i e n c e s  were i n t e r a c t i o n s  in which the nurse 
e xp l a i n e d  and /or  c l a r i f i e d  her e x p e c t a t i o n s  of the p a t i e n t ,  
h e r s e l f ,  and the r e l a t i o n s h i p .  The s tudents  who worked with 
extremely re gres se d  p a t i e n t s  tended to do very l i t t l e  ver­
b a l i z i n g  of t he ir  e x p e c t a t i o n s ,  except in terms of time 
l i m i t s  or behavi or  l i m i t s .  The s tud ent s  who worked with  the 
l ess  r eg re ss e d  p a t i e n t s  tended to v e r b a l i z e  more f r e e l y  as 
to t he ir  e xp e c t a t i o n  of the p a t i e n t  and the r e l a t i o n s h i p .  
L i t t l e  was v e r b a l i z e d  to the p a t i e n t  conc er ni ng  the nurse 
e xp e c t a t i o n  of h e r s e l f  but the student of t en  remarked about 
t hi s  in the " i n f e r e n c e "  column of her process  r e c o r d i n g .
(See A p p e n d i x . )  Examples of  l e a r n i n g  e x p e r i e n c e s  c l a s s i f i e d  
in t h i s  subgroup were as f o l l o w s :
I n t e r a c t i o n s  The student was working  with a w i t h ­
drawn p a t i e n t  who v e r b a l i z e d  very 
l i t t l e .  She talked  to the p a t i e n t
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about the nurse who had j u s t  com­
p l et ed  a one-to-one r e l a t i o n s h i p  with 
h e r .  The p a t i e n t  i n d i c a t e d  u n de r ­
s ta nd in g  so the student str uc tu re d  
her r e l a t i o n s h i p  by s a y i n g ,  " I ' m  
going  to be with you each day l i k e  
Miss D-- has b e en .  I ' l l  spend some 
time with  you each d a y . "
I n t e r a c t i o n s  The student  was working with a very
r e gr es s ed  p a t i e n t .  She e x pl a in ed  her 
r o le  to the p a t i e n t  by e s t a b l i s h i n g  a 
r o u t i n e  of  behavio-r with the p a t i e n t  
and c o n s i s t e n t l y  fol l ow in g  that rou­
t i n e .  She aided  t hi s  non-verbal b e ­
hav ior  by s a y i n g ,  " I ' l l  be with you 
at b r e a k f a s t " ;  " I ' l l  see you at 
l u n c h " ;  " I ' l l  be here to tuck you 
in at b e d t i m e . "
I n t e r a c t i o n *  The student  e xp l a i n e d  to her hypo-
manic p a t i e n t  that she would be work­
ing with her for the next three  we eks .  
The p a t i e n t  responded w i t h ,  " I  d o n ' t  
want any goddamn s t u d e n t . "  The s t u ­
dent r e s p o nd e d ,  " I ' l l  be here  and we 
can do what you want--” . The p a t i e n t  
then demanded that  the student make 
her b e d .  The student  allowed the pa­
t i e n t  to be demanding for several  days 
b e f o r e  she set r e a s o n a b l e  l i m i t s  upon 
the p a t i e n t ' s  demands of h e r .
Subgroup C . The Nurse Promotes Problem So lvin g  to 
E s t a b l i s h  Mutual Goals  for the P a t i e n t ,  the N ur se ,  and the 
R e l a t i o n s h i p . Only  two,  or one per cent of the total  l e a r n ­
ing e x p e r i e n c e s  were c l a s s i f i e d  as i n t e r a c t i o n s  in which the 
student nurse promoted problem solving  to e s t a b l i s h  mutual 
g o a l s .  The stud ent s  u s u a l l y  tended to have a q u es ti o n  and 
answer p e r i o d ,  but in two i n s ta n ce s  mutual goals  were d i s ­
c u s se d .
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I n t e r a c t i o n *  The student  had spent two days
attempting  to s tr uc t u r e  with the 
p a t i e n t .  On the t hi rd  day the s t u ­
dent  asked the p a t i e n t  to s it  down 
wi th  h e r .  She proceeded to e xp l a i n  
when she would be there  and for what 
length  of  t i me .  She encouraged the 
p a t i e n t  to express  h i s  f e e l i n g s .  
P a t i e n t *  "You mean we can do any- 
thi ng--l ike  go for w a l k s " .  Nurse*  
" Yes  i f  t h a t ' s  what you want to d o . "  
T h i s  type of d i s c u s s i o n  continued  and 
f i n a l l y  the p a t i e n t  s t a t e d ,  " I  can 
ask you to talk  to me or walk with  
me a n y t h i n g ,  dep en din g  upon how I 
f e e l . "  The stud ent  agreed s a y i n g ,  
" I ' m  here  to help  you in whatever 
way I c a n . "
Category  11 * Encourao ino Independ ent Behavior  Accord inq 
to the Dependent  Needs o f the P a t i e n t  and the Nur se
Of  the to tal  one hundred twenty-nine l e a r n i n g  ex­
p e r i e n c e s  cod ed ,  twenty-two,  or seventeen  per cent were 
c l a s s i f i e d  under t h i s  c a t e g o r y .
Subgroup A . The Nurse U t i l i z e s  Her R e c o g ni t i o n  of 
the Dependency Needs of the P a t i e n t  to Help the P a t i e n t  
Move Toward I n d e p e n d e n c e . Eighteen ,  or fourteen  per cent 
of the to t al  l e a r n i n g  e x p e r i e n c e s  were c l a s s i f i e d  as i n ­
t e r a c t i o n s  in which the nurse u t i l i z e d  her knowledge of 
the dependency  needs of  the p a t i e n t  to help  the p a t i e n t  
move toward i n d e p e n d e n c e .  There were a g re at er  number of 
l e a r n i n g  e x p e r i e n c e s  o f f e r e d  on the b a s i s  of a r e c o g n i t i o n  
of the need for a s s i s t a n c e  with personal  care than any 
other  dependency  n e e d .  The f ol l o w i n g  examples are t y p i c a l
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of the ki n ds  of l e a r n i n g  e x p e r i e n c e s  o f f e r e d  to p a t i e n t s  
in t h i s  c a t e g o r y .
I n t e r a c t i o n *  The student  was working  with  a w i t h ­
drawn s c h i z o p h r e n i c  g i r l  who tended 
to be u n t i d y .  She r o u t i n e l y  e n c o ur ­
aged the p a t i e n t  to get d r e s s e d ,  comb 
her h a i r ,  and brush her t e e t h .  She 
always stood by but allowed the pa­
t i e n t  to do her own personal  care 
p r a i s i n g  her for it as it was b ei ng  
d on e .
I n t e r a c t i o n *  A shy boy always responded to group 
a c t i v i t y  such as song f e s t s  with r e ­
l u c t a n c e .  The student  encouraged him 
to j o i n  in and then complimented him 
upon h is  i n t e r a c t i o n .  In her " i n f e r ­
ence column"  of her i n t e r p e r s o n a l  pro­
cess r e cor di ng  she noted "he does so 
much b e t te r  when he is p r a i s e d . "
I n t e r a c t i o n *  T his  shy boy was f i n d i n g  r e l a t i n g  to 
other  p a t i e n t s  very d i f f i c u l t .  The 
student  helped  him to e xpl ore  the 
r easons  for t h i s .  P a t i e n t *  " I  always 
fe el  so--like I fade into the b a c k ­
g r o u n d . "  Nurse*  " I  h a v e n ' t  notic ed  
t h a t .  You seem to get along very well  
with  the other  p a t i e n t s — you have a 
n i c e  p e r s o n a l i t y . "
I n t e r a c t i o n s  The student  was working with  a very
r e g r e s s e d  p a t i e n t  who showed i nc reased  
a n x i e t y  around other  p a t i e n t s .  The 
student  a s s i s t e d  the p a t i e n t  by s i t t i n g  
with  her on the f r i n g e  of the group.
She helped  her move from smaller  to 
l ar ge r  groups by s i t t i n g  with her for 
i n c r e a s i n g l y  longer  p er io ds  of t i me .
Subqroup B,. The Nurse U t i l i z e s  Her R ec o g n i t i o n  of 
Her Own Dependency Needs to Allow the P a t i e n t  the Freedom
to Move Toward I ndependent  B e h a v i o r . Only f o u r ,  or three  
per cent of the to tal  l e a r n i n g  e x p e r i en c e  were i n t e r a c t i o n s
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in which the nurse u t i l i z e d  her r e c o g n i t i o n  of her own d e ­
pendency needs to al lo w the p a t i e n t  to move toward i n d e ­
pendent b e h a v i o r .  The stud ent s  o f t e n  r e c o g n i z e d  that in 
some way they had " b l o c k e d "  the i n t e r a c t i o n  but could not 
i d e n t i f y  that the cause of the " b l o c k i n g "  was t h e i r  own 
dependency  n e e d s .
I n t e r a c t i o n !  The student  had had a very d i f f i c u l t  
day with the p a t i e n t .  She had a t ­
tempted to set l i m i t s  on her b e h a v i o r .  
The p a t i e n t  had responded with overt  
r e j e c t i o n .  In the i n f e r e n c e  column 
of the i n t e r p e r s o n a l  process  r e c o r d ­
i n g ,  the student  noted that she had 
re ac te d  to the r e j e c t i o n  by " p u s h i n g "  
too hard and e x p e c ti n g  too much.  On 
the f o l l o w i n g  day the student  allowed 
the p a t i e n t  more freedom in choosing  
t he ir  mutual a c t i v i t y .  The p a t i e n t  
responded by s t a yi n g  with the student  
and p a r t i c i p a t i n g  in some r e c r e a t i o n a l  
therapy with  h e r .
Category  I I I * Actual  C o n c l u s i o n  and Mutual 
E v a l u a t i o n  of the Relat  i ons hi p
Of  the to tal  one hundred twenty-nine l e a r n i n g  ex­
p e r i e n c e s  coded,  f i f t y - o n e , o r  forty  per cent were c l a s s i ­
f ied  under t h i s  c a t e g o r y .
Subgroup A.  The Nurse Provided  the P a t i e n t  With  an 
O pp or t u n i t y  to Express  His F e e l i n g s  About the R e l a t i o n s h i p . 
N i n e t e e n , o r  f i f t e e n  per cent of the e xp e ri e n c e s  were i n t e r ­
a c ti o n s  in which the nurse p rovi de d the p at i e n t  with an 
op p o rt u n i t y  to exp re ss  h i s  f e e l i n g s  about the r e l a t i o n s h i p .
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In most i n st a n c e s  the student  e l i c i t e d  the response  of the 
p a t i e n t  by s t a ti n g  her own f e e l i n g s  about the r e l a t i o n s h i p .  
The s tu de nt s  who worked with  very r e gr e s s e d  p a t i e n t s  were 
u nab le  to e l i c i t  v e r b a l i z e d  f e e l i n g s .  The s tu de nt s  did  
seem to be able  to r e c o g n i z e  the non-verbal r es po ns e  of 
the p a t i e n t  to the endi ng  of the r e l a t i o n s h i p .  Examples 
of t hi s  l e a r n i n g  e x p e r i e n c e  were*
I n t e r a c t i o n  > The nurse  was unable  to ter mina te  as 
she had planned b ecause  the p a t i e n t  
was suddenly  t r a n s f e r e d  to another 
w a r d .  After  h e l p i n g  the p a t i e n t  move 
to the new ward she v e r b a l i z e d  to the 
p a t i e n t  how much she would miss h e r .  
The p a t i e n t  took the s t u d e n t ' s  hand 
(s ome thi ng  she had never done b e f o r e )  
and s a i d ,  " I ' m  going  to miss y ou ,  too ,  
Miss G—  good luck with your n u r s i n g —  
you make a f i n e  n u r s e . "
I n t e r a c t i o n i  The student  again  told  the p a t i e n t  
that  she would be l e a vi n g  that day 
and expressed  her f e e l i n g s  toward the 
r e l a t i o n s h i p .  The p a t i e n t  became 
q u i t e  s e d u c t i v e ;  the student  responded 
with  calm l i m i t  s e t t i n g .  The p a t i e n t  
said  "You r e a l l y  do t rus t  m e . "  His 
s e d u c t i v e  behavi or  d e c r e a s e d ,  he 
walked  her to the door ,  said  good-bye 
and thanked h e r .
Subgroup B . The Nurse Exp res se s  Her F e e l i n g s  About 
the R e l a t i o n s h i p . T w e n t y - f i v e , o r  twenty per cent of the 
l e a r n i n g  e x p e r i e n c e s  were i n t e r a c t i o n s  in which the nurse  
e xp re ss ed  her f e e l i n g s  about the r e l a t i o n s h i p .  In most i n ­
stances  the student  merely expr es se d how much she had en­
joyed the p a t i e n t  and how much she enjoyed working w ith  him.  
A t y p i c a l  example wast
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I n t e r a c t i o n *  The student  had d i s c u s s e d  her l e a v i n g  
with  the p a t i e n t .  He had q ue s ti o ne d  
her about the exact  time of her l e a v ­
ing and she had an swe red .  She added 
" T h er e  is no other p a t i e n t  I would 
rather  spend my time w i t h ,  you have 
been a wonderful  fr ie n d  and I ’ ve en­
joyed  all  the t h i n g s  we have done t o ­
g e t h e r .  I am going to miss you when 
I l e a v e . "
Subgroup C .  The Nurse A s s i s t s  the P a t ient  to Recog­
n i z e  His  B e hav ior al  Response to the Termi na t ion—o_f—the—Re- 
l a t i o n s h i p . F o u r ,  or t hree  per cent of l e a r n i n g  e x p e r i en c es  
were i n t e r a c t i o n s  in which the student  a s s i s t e d  the p a t i e n t  
to r e c o g n i z e  h i s  b e h a v i o r a l  r es po ns e s  to the t e r m i n a t i o n  of 
the r e l a t i o n s h i p .  The stud ent s  who worked with the very 
r e g r e s s e d  p a t i e n t  could not o f f e r  t h i s  l e a r n i n g  e x p e r ie nc e  
to t he ir  p a t i e n t s .  Only  two of the stud ent s  who worked with 
the le ss  r e gr e s s e d  p a t i e n t s  o f f e r e d  t h i s  l e a r n i n g  e x p e r i ­
ence to t he ir  p a t i e n t .  An example f o l lo w s*
I n t e r a c t i o n *  The p a t i e n t  had r e p e a t e d l y  r e j e c t e d  
the student  by l e a v i n g  h e r ,  b ein g  
away,  an d /or  f o r g e t t i n g  to see h e r .
One morning the student told  the pa ­
t i e n t  she wanted to see him a ft e r  
b r e a k f a s t .  She i n s i s t e d  that  he p o s t ­
pone h i s  game to talk  to h e r .  They 
ta lk ed  about h i s  r e s i s t a n c e  and the 
r eas on s  for i t .  They came to a 
mutual r e s o l u t i o n  that they would 
schedul e  a time for the lost  meetings  
whi ch  would be a gr ee ab le  to b o th .
Subgroup D . The Nurse Pro v id e s  the P a t i e n t  With  an 
Op p or t u n i t y  to Mutually  Eval uat e  t h e R e l a t i o n s h i p .  There 
were not any l e a r n i n g  e xp e r i e n c e s  in which the nurse
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provided  the p a t i e n t  with  an o pp o rt u n i t y  to mutually  e v a l u ­
ate the r e l a t i o n s h i p .
Subgroup _E. The Nurse P rov id es  an Op po rt u ni ty  for 
Mutual P l a n ni n g  for the Peri od  Fo ll o wi n g  the C o n cl u s i o n  of 
the R e l a t i o n s h i p . T h r e e ,  or two per cent of the l e a r n i n g  
e xp e r i en c e s  were i n t e r a c t i o n s  in which the nurse provided  
an o p p o r t un i ty  for mutual p l a n n i n g  for the period  f o l l o w ­
i ng  the c o nc l u s i o n  o f  the r e l a t i o n s h i p .  The stud ent s  who 
worked with the r e g r e s s e d  p a t i e n t s  were unable  to p r ov i d e  
the  l e a r n i n g  e x p e r i en c e  for t he ir  p a t i e n t s .  Only two s tu ­
d ents  were able  to pr ov i de  an o p po rt u ni t y  for mutual p l a n ­
ni ng  for the f utu re  of t h e i r  p a t i e n t .  An example wass
In t e r a c t i o n s  On two s eparate  o c ca s i o n s  the student  
encouraged the p a t i e n t  to d i s c u s s  the 
advantages  of l i v i n g  with  one r e l a ­
t i v e  or a n o th e r .  The student e n c o u r ­
aged the p a t i e n t  to express  h is  f e ar s  
and problems and then helped him ex­
plore  p o s s i b l e  s o l u t i o n s .
I I .  SUMMARY
From the one hundred f i f ty -o n e  i n t e r p e r s o n a l  process  
r e c o rd in gs  i n v e s t i g a t e d ,  one hundred twenty-nine l e a r n i n g
e x p e ri en c es  were i d e n t i f i e d .
Forty-three  per cent of  t hese  l e a r n i n g  e xp e r i e n c e s  
were c a t e g o r i z e d  as a part  of the i n i t i a l  s t r u c t u r i n g .  
Twenty-three per cent of these  l e a r n i n g  e xp e ri e n c e s  were 
^ /?s  Jjj £J?e n u T se  eJf/?-ressec/ tier e x p e c t s t io n s
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TABLE I
NUMBER AND PER CENT OF LEARNING EXPERIENCES PROVIDED 
TO A SS IST  WITH THE TERMINATION PROCESS
L ea rni ng  E x pe r i e n c e  Category  
and Subgroup Number Per Cent
I .  I n i t i a l  S t r u c t u r i n g
A. P a t i e n t  D i s c u s s e s  Roles 
and R e l a t i o n s h i p 24 19
B. Nurse D i s c u s s e s  Roles  
and R e l a t i o n s h i p 30 23
C . Mutual D i s c u s s i o n  of 
Roles and R e l a t i o n s h i p 2 1
I I .  Encouragement of  Independent  
Beha vior
A. Nurse Encourages  Independent  
Behavior  A cc o rd i ng  to 
P a t i e n t ' s  Dependent  Needs 18 14
B. Nurse Encourages  Independent  
Behavior  Acc ord ing  to Her 
Own Dependent  Needs 4 3
I I I .  C o n c l u s i o n  of R e l a t i o n s h i p
A. Nurse Encourages  P a t i e n t  
to Express  F e e l i n g s  
About R e l a t i o n s h i p 19 15
B. Nurse E x p r e ss e s  F e e l i n g s  
About R e l a t i o n s h i p 25 20
C . Nurse A s s i s t s  P a t i e n t  to 
R ec o gn i ze  His  B eh av ior al  
Re act ion  to T e r m in at i on 4 3
D . Mutual E v a l u a t i o n  to 
R e l a t i o n s h i p 0 0
E. Mutual P l a n ni n g  for Post 
T e r m i n at i on  Period ___3 ___ 2
Total 129 100
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of the n u r s e ,  the p a t i e n t  and the r e l a t i o n s h i p .  Only one 
per cent were i n t e r a c t i o n s  in which mutual goal s  for each
were e s t a b l i s h e d .
Fourteen per cent of the l e a r n i n g  e xp e ri e n c e s  were
i n t e r a c t i o n s  in which  the nurse encouraged i ndependent  b e ­
havior  ac co rd in g  to the dependent  needs of the p a t i e n t  and 
the n u r s e .  Only three per cent were i n t e r a c t i o n s  in whicn 
the nurse  u t i l i z e d  her r e c o g n i t i o n  of her own dependency 
needs to help  the p a t i e n t  move toward i n d e p en d en c e .
Forty per cent of the total  l e a r n i n g  e xp e r i en c e s  were 
c a t e g o r i z e d  as actual  c o n c lu si o n  a n d / or  mutual e v a l u a t i o n  of 
the r e l a t i o n s h i p .  Twenty per cent of these l e a r n i n g  ex­
p e r i e n c e s  were i n t e r a c t i o n s  in which the student  nurse e x ­
pr ess ed  her f e e l i n g s  c oncerni ng  the r e l a t i o n s h i p .
No student  o f f e r e d  the p a t i e n t  l e a r n i n g  e x p e r i e n c e s  
to mutua ll y  e va l u a t e  the r e l a t i o n s h i p .
CHAPTER V
SUMMARY, CONCLUSIONS,  AND RECOMMENDATIONS
I .  SUMMARY
The problem of t h i s  study was to i d e n t i f y  some of 
the l e a r n i n g  e x p e r i e n c e s  o f f e r e d  by s ele ct ed  p r o f e s s i o n a l  
n u r s i n g  stud ent s  in a t h e r a p e u t i c  n u rs e- pat ie nt  r e l a t i o n ­
ship that might a s s i s t  the p a t i e n t  to work through the 
t e r m i n a t i o n  p r o c e s s .
The purposes  of t h i s  study were*  ( l )  to o b t a in  
s p e c i f i c  examples of the kind of  l e a r n i n g  e xp e r i e n c e s  
student  nurses  o f f e r e d  p a t i e n t s  in working through the 
t e r m i n a t i o n  p r o c e s s ,  ( 2 )  to provi de  i n for mati on  that  might 
be h e l p f u l  to nurses  in r e c o g n i z i n g ,  u t i l i z i n g ,  and e v a l u ­
ating  l e a r n i n g  e x p e r i e n c e s  that might a s s i s t  p a t i e n t s  in 
working through the t e r m i n a t i o n  p r o c e s s ,  ( 3 )  to provide  
i n f o r m at i on  that  might a s s i s t  i n s t r u c t o r s  and s up e r v i s o r s  
in h e l p i n g  n u r s i n g  stud ent s  and ward personnel  to b e tt er  
unde rsta nd  the problem of the t er m in a ti o n  p r o c e s s .
A revi ew  of l i t e r a t u r e  re ve al e d  l i t t l e  i n for mati on  
c onc er ni ng  the l e a r n i n g  e x p e r i e n c e s  needed to a s s i s t  the 
p a t i e n t  wi th  the t e r m i n a t i o n  p r o c e s s .  The fact  that te r mi n­
a t io n  of the r e l a t i o n s h i p  is an important part of the
36
r e l a t i o n s h i p  was supported by p s y c h i a t r i c  and p s y c h i a t r i c  
nu rsi ng  t e x t b o o k s .  The f ac t  that p r o v i d i n g  l e a r n i n g  e x ­
p e r i e n c e s  to a s s i s t  wi th  the t e r m i na t i on  process  is a part 
of the n u r s e ' s  r o le  was also supported by the l i t e r a t u r e  
r e v i e w e d .
The normative  survey method of r e s ea rc h  was used in 
t h i s  s t u d y .  I n t e r p e r s o n a l  process  r e c o r d i n g s  of twelve  
p r o f e s s i o n a l  s tude nt  nu rse s  provided  the raw d a t a ;  six of 
t hese  stud ent s  were from a c o l l e g i a t e  school of n ur si ng  
and six were from h o s p i t a l  schools  of  n u r s i n g .
The data were anal yzed  by the c o n t e n t - an a ly s is  
t e c h n i q u e .  The c a t e g o r i z a t i o n  schedule  was developed  
through a r evi ew  of l i t e r a t u r e  on the t e r m i na t i on  p r o c e s s .
From the one hundred f i f ty -o n e  i n te r pe r s o n a l  pro­
cess  r e c o r d i n g s  i n v e s t i g a t e d ,  one hundred twenty-nine 
l e a r n i n g  e x p e r i e n c e s  p e r t a i n i n g  to the t er m in a ti o n  pro­
cess were i d e n t i f i e d .
Forty-three  per cent of these l e a r n i n g  e x p e r i e n c e s  
were c a t e g o r i z e d  as a part  of the i n i t i a l  s t r u c t u r i n g .  
Twenty-three per cent of these  l e a r n i n g  e xp e ri e n c e s  were 
i n t e r a c t i o n s  in which the nurse expressed  her e x p e c t a t i o n s  
of the n u r s e ,  the p a t i e n t ,  and the r e l a t i o n s h i p .  Only  
four per cent were i n t e r a c t i o n s  in which mutual goals  for 
each were e s t a b l i s h e d .
Four te en  per cent of the l e a r n i n g  e xp e r i e n c e s  were 
i n t e r a c t i o n s  in which the nurse encouraged independent
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be h av i or  ac c or d in g  to the dependent  needs of the p a t i e n t  
and the n u r s e .  Only  three  per cent were i n t e r a c t i o n s  in 
which the nurse u t i l i z e d  her r e c o g n i t i o n  of her own d e p en ­
dency needs to help  the p a t i e n t  move toward i n de p en d e n c e .
Forty per cent of the total  l e a r n i n g  e xp e r i e n c e s  
were c a t e g o r i z e d  as actual  c o n c l us i o n  an d/or  mutual e v a l u ­
at ion  of the r e l a t i o n s h i p .  Twenty per cent of these  l e a r n ­
ing e x p e r i e n c e s  were i n t e r a c t i o n s  in which the student  
nurse e xp re ss ed  her f e e l i n g s  c onc er ni ng  the r e l a t i o n s h i p .
There  were not any l e a r n i n g  e x p e r i e n c e s  o f f e r e d  by 
the student's to a s s i s t  the p a t i e n t  to mutually  e va lu a te  
the r e l a t i o n s h i p .
I I .  CONCLUSIONS
The c o n c l u s i o n s  of t h i s  study were based upon the 
kind of l e a r n i n g  e x p e r i e n c e s  that were i d e n t i f i e d  as well  
as the p er ce n ta ge  that were c l a s s i f i e d  under the v a ri ou s  
c a t e g o r i e s .
Only one per cent of the to tal  l e a r n in g  e x p e r i e n c e s  
were those in which  the student  provided  an op po rt u ni t y  
d ur in g  the i n i t i a l  s t r u c t u r i n g  for problem s ol vi ng  to 
e s t a b l i s h  mutual g oal s  for the p a t i e n t ,  the nurse and the 
r e l a t i o n s h i p .  Only  two per cent of the total  l e a r n i n g  e x ­
p e r i e n c e s  were i n t e r a c t i o n s  in which the student  provided  
the o p p o r t u n i t y  to mutua lly  plan for the period  f o l l o w i n g  
the c o n c l u s i o n  of the r e l a t i o n s h i p .  There  were not any
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l e a r n i n g  e x p e r i e n c e s  o f f e r e d  to p a t i e n t s  for the mutual 
e v a l u a t i o n  of the r e l a t i o n s h i p .  Five of the p a t i e n t s  were 
so r e g r e s s e d  that they would not have been able  to do prob ­
lem s o l v i n g , b u t  the other  seven appeared to have the p ot en ­
t i a l  to problem s o l v e .  These f i n d i n g s  seemed to i n d i c a t e  
that the b a s i c  student  nurse  needs a s s i s t a n c e  in u n d e r ­
s t a nd in g  and u t i l i z i n g  problem s ol vi n g  t e c h n i q u e s .  It 
appears  that  b a s i c  stud ent s  do not understand  the role  of 
the p a t i e n t  in an i n t e r p e r s o n a l  process  r e l a t i o n s h i p .  The 
importance of e nc our ag in g  the p a t i e n t  to take an ac ti v e  
part  in h is  treatment  should be e mp ha siz ed .  Perhaps if 
the b a s i c  student  r e c e i ve d  g re at er  encouragement to take 
an a c t i v e  part in p l a n n in g  and e v a l u a t i n g  her own l e a r n ­
ing e x p e r i e n c e s ;  she would be able  to help  the p a t i e n t
take a more a c t i v e  part  in p la n ni n g  and e v a l u a t i n g  the
\
p at ie nt -n u rs e  r e l a t i o n s h i p .
Only  three  per cent of the total  l e a r n i n g  e x p e r i ­
ences coded were those in which the student  u t i l i z e d  her 
r e c o g n i t i o n  of her own dependent  needs to encourage the 
p a t i e n t  to move toward i nde pendent  b e h a v i o r .  The student 
o f t e n  al lu de d  to her own dependent  needs in the i n f e r e n c e  
column of her i n t e r p e r s o n a l  process  r ec or ding  but seldom 
could i d e n t i f y  her f e e l i n g s  as s uc h .  It would seem that  
b a s i c  n u r si n g  s tudents  have d i f f i c u l t y  in i d e n t i f y i n g  their  
own b e h a v i o r .  Perhaps t h i s  i n d i c a t e s  a need to a s s i s t  the 
student  to b et te r  d e f i n e  her role  and to better  understand
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the t h e r a p e u t i c  use of s e l f .  If  the student would b etter  
u n de rs ta nd  h e r s e l f  and her r o l e ,  she would probably  be 
able  to b e t t e r  un de rs ta nd  the role of the p a t i e n t  and of 
the r e l a t i o n s h i p .
The s tudents  who worked with  the very r e gr es s ed  pa­
t i e n t s  tended  to do l i t t l e  s t r u c t u r i n g  in the i n i t i a l  phase  
of the r e l a t i o n s h i p .  The students  who worked with  the more 
mature p a t i e n t  tended to do most of the s t r u c t u r i n g  in 
terms of s p e c i f i c s ,  l i k e  time and b eh av i or  l i m i t  s e t t i n g .  
These f i n d i n g s  might i n d i c a t e  that the ba si c  student  needs 
a s s i s t a n c e  in better  u n de r st a nd in g  the s t r u c t u r i n g  p r o c e s s .  
It would seem that  b as i c  students  also need a c l e a r e r  ex­
p l a n a t i o n  of the needs of  the re gr es s ed  or non-verbal pa ­
t i e n t  in terms of v e r b a l i z e d  s t r u c t u r i n g  an d / or  e x p l a n a t i o n  
of the r o le  of the n u r s e ,  p a t i e n t  and r e l a t i o n s h i p .
In each of  the forty-four  examples of a l e ar n i n g  
e x p e r i e n c e  in which the p a t i e n t  an d /or  student expressed  
t h ei r  f e e l i n g s  about the r e l a t i o n s h i p ,  the f e e l i n g s  e x ­
pressed  were p o s i t i v e .  The student  u s u a l l y  b l a t e n t l y  
stated her p o s i t i v e  f e e l i n g s  and the p a t i e n t  would then 
almost mimic these  f e e l i n g s .  It would seem that the ex­
p r e s s i o n  of n e g a t i v e  f e e l i n g s  is not accepted as a part  of 
the s t u d e n t ' s  e x p e c t a t i o n s  of a one-to-one r e l a t i o n s h i p .
Or is it too u n co mf or tab le  to express  n e g at i ve  f e e l i n g s  
be ca use  of the fear of r e t a l i a t i o n ?  T h is  might be an area 
in which the student  should be e nc o ur a ge d ;  she should be
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supported in the fact  that she might have n e g at i ve  f e e l ­
ings in response  to the p a t i e n t  or the r e l a t i o n s h i p .
I I I .  RECOMMENDATIONS
The recommendations which were made on the b a s i s  of 
t h i s  study weres ( l )  that a follow-up study u t i l i z i n g  the 
same t ec hni que  be c ons id ere d  to p rovi de  i nfor mati on  c onc er n­
ing the v a l i d i t y  and r e l i a b i l i t y  of  t h i s  s tud y ;  ( 2 )  that  
f u r th e r  r es ea rc h  be done concern ing the r e a c t i o n  of b asi c  
stud ent s  to p a t i e n t s  who are r eg re ss e d  and non-ve rb al ;
( 3 )  that further  r e se ar ch  be done to e xpl ore  the s t u d e n t ' s  
concept of her r ole  as a p s y c h i a t r i c  n u r s e ,  e s p e c i a l l y  con­
c e r ni n g  the e x p r e s s i o n  of n e g a t i v e  f e e l i n g s ;  and ( 4 )  that 
b a s i c  n u r si n g  i n s t r u c t o r s  and/or  nu rs ing  s up e r v i s o r s  r e ­
search methods of  h e l p i n g  the student r e co g n i z e  and i d e n ­
t i f y  her own d ependent  needs and b e h a v i o r a l  r e a c t i o n s  to 
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APPENDIX A
Se cti on  of An I n t e r p e r s o n a l  Process  Recording
SECTION FROM AN INTERPERSONAL PROCESS RECORDING
I n t r o d u c t i o n !  Today I began s t r u c t u r i n g  ray r e l a t i o n s h i p  
with  J a n e .  A f t e r  b r e a k f a s t  I found Jane 
p aci ng  up and down the long h a l l .  I star te d 
wa lk in g  w ith  h e r .
Comment s 
Student  Nurse and P a t i e n t A n a l y s i s
S . N . s  "Good morning J a n e .  What 
are you d o i n g ? "
P a t i e n t :  " W a l k i n g . "
S . N . s  "May I walk with y o u? "
P a t i e n t *  " W al k i n g  the block l i k e  
in j a i l . "
S . N . i  "Do you feel  l i k e  t h i s  is 
a j a i l ? "
She gave no answer to t h i s  and as 
we were now approaching  the day- 
room, I suggested  that we sit  
down.  She said  she wanted to play 
c a r d s ,  and the res t  of our contact  
t h i s  morning was dur in g  the game.  
She acted in t h i s  game very s i m i ­
lar to the one I p r e v i o u s l y  de- 
scrib ed --g etti ng  up for water  or a 
c i g a r e t t e  af te r  each game.  She 
also smoked in the same manner .
When I came back from l u n c h ,  I 
went to the c a f e t e r i a  and as Jane 
was alone at her t a b l e ,  I went 
over and sat with  h e r .
She seemed eager for 
company.
She seemed to be 
making a joke of 
t h i s ,  but I wanted 
to see i f  she was 
r e a l l y  s e r i o u s .
